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     Hale CE VC Primary School 

 

English Policy (Phonics, Reading and Writing) 

September 2024 

 

Our vision is founded on Matthew 5: 14-16  

 

‘Be the Light’ 
  

“You are the light of the world. A city set on a hill cannot be hidden. Nor do people light a lamp 

and put it under a basket, but on a stand, and it gives light to all in the house.  In the same way, 

let your light shine before others, so that they may see your good works and give glory to your 

Father who is in heaven.” (Matthew 5:14-16) 
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Reading 

Here at Hale CEVC Primary School we wish to develop a love of reading in all children and to 

prepare our pupils with the skills they need for life and to develop a love of reading. We aim for 

our children to become independent, fluent and enthusiastic readers, who read widely and 

frequently with the skills to access, engage with and enjoy a wide range of texts. 

We ensure the foundations for becoming life-long readers are set as soon as children enter our 

Early Year's Foundation Stage. All children have access to a wide range of quality texts and 

genres which will enable them to develop a life-long love of reading. Texts are chosen to enable 

children's written and oral vocabulary to be enhanced. 

Reading is taught in many ways across school. Some of which include: daily phonics lessons and 

reading practice sessions, using Little Wandle in EYFS and KSI, whole class reading through 

Pathways to Read and timetabled Reading for Pleasure time. Children in EYFS and Year 1 read 

three times a week in Reading Practise session, Year 2 and beyond reading daily in their whole 

class reading session. In addition, children access reading at home using books provided by school 

and Big Cats Collins ebooks and Reading Plus. Each classroom has a reading area and we have a 

KS1 and KS2 library.  

At Hale C of E, our reading curriculum ensures a progressive and sequential build- up of 

knowledge and skills with repetition of these skills built in. From Y2- Y6, Pathways to Read is 

used to support our English curriculum. It follow a mastery learning model. Key skills are taught 

and repeated; there are multiple opportunities throughout each unit to use and apply the skills 

until they can be mastered fully. Within each sequence, there are opportunities for both shared 

and grouped teaching of reading. There are multiple opportunities for pupils to apply their skills 

in follow-on reading tasks. 

Implementation: 

Refer to the following documents: 

1. Phonics Policy 

2. Hale C of E Reading Methodology 

Lowest 20% 

All class teachers identify children who are in the lowest 20% of their class in reading. This is 

discussed in pupil progress meetings each half term and plans are put in place to accelerate 

progress and support further. Additional phonics Rapid Catch-Up sessions are used in addition to 

targeted reader support and specific reading sessions. 
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Intent 

 

At Hale Primary School we believe that all our children can become fluent readers and writers. 

We aim to develop each child so that they are able to read with fluency as well as develop a love 

of reading that will stay with our children all their lives. This is why we teach reading through 

Little Wandle Letters and Sounds Revised, which is a systematic and synthetic phonics 

programme. We start teaching phonics in Reception and follow the Little Wandle Letters and 

Sounds Revised progression, which ensures children build on their growing knowledge of the 

alphabetic code, mastering phonics to read and spell as they move through school. 

The aim is for all of our children are able to tackle any unfamiliar words as they read. At Hale 

Primary School we also model the application of the alphabetic code through phonics in shared 

reading and writing, both inside and outside of the phonics lesson and across the curriculum. We 

have a strong focus on language development for our children because we know that speaking and 

listening are crucial skills for reading and writing in all subjects. 

At Hale Primary School, we value reading as a crucial life skill. Our goal is that by the time children 

leave us, they read confidently for meaning and regularly enjoy reading for pleasure. Our readers 

are equipped with the tools to tackle unfamiliar vocabulary. We encourage our children to see 

themselves as readers for both pleasure and purpose. 

We have a Reading Leader who drives the Early Reading programme in our school. This person 

has experience of teaching phonics and reading, and they monitor and support our reading team, 

so everyone teaches with fidelity to the Little Wandle Letters and Sounds Revised programme. 

Regular CPD is provided to all staff. 

Implementation 

Daily phonics lessons in Reception and Year 1 

 We teach phonics for 30 minutes a day. In Reception, we build from 10-minute lessons, with 

additional daily oral blending games, to the full-length lesson as quickly as possible. Each 

Friday, we review the week's teaching to help children become fluent readers. 

 Children make a strong start in Reception: teaching begins in Week 2 of the Autumn term. 

 We follow the Little Wandle Letters and Sounds Revised expectations of progress:  Children in 

Reception are taught to read and spell words using Phase 2 and 3 GPCs, and words with adjacent 

consonants (Phase 4) with fluency and accuracy. 

 Children in Year 1 review Phase 3 and 4 and are taught to read and spell words using Phase 5 GPCs 

with fluency and accuracy. 

 At the end of Year 1 children complete a Fluency assessment  
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Daily Keep-up lessons ensure every child learns to read 

 Any child who needs additional practice has daily Keep-up support, taught by a fully 

trained adult. Keep-up lessons match the structure of class teaching, and use the 

same procedures, resources and mantras, but in smaller steps with more repetition, 

so that every child secures their learning. 

Rapid Catch Up 

 Any child in Year 2 to 6 who did not pass the Phonics screening check and can not read 

with fluency with will access the Rapid Catch up programme which will be delivered by 

a fully trained adult. These children urgently need to catch up, so the gap between 

themselves and their peers does not widen. We use the Little Wandle Letters and 

Sounds Revised assessments to identify the gaps in their phonic knowledge and teach 

to these using the Keep-up/Rapid keep-up resources — at pace. 

Teaching reading: Reading practice sessions three times a week 

 We teach children to read through reading practice sessions three times a week. 

These: 

 are taught by a fully trained adult to small groups of approximately six children. We 

use books matched to the children's secure phonic knowledge and are monitored by the 

class teacher, who rotates and works with each group on a regular basis. 

 Each reading practice session has a clear focus, so that the demands of the session do 

not overload the children's working memory. The reading practice sessions have been 

designed to focus on three key reading skills:  

- decoding: sound and blend  

- prosody: teaching children to read with understanding and expression  

- comprehension: teaching children to understand the text. 

 In Reception these sessions start in Week 4. Children who are not yet decoding have 

daily additional blending practice in small groups, so that they quickly learn to blend 

and can begin to read books. These children will have access to a picture book. The aim 

is that all children can blend by Christmas.  

 In Year 1 these session begin from week 1. 

 In Year 2 we continue to teach reading in this way for any children who still need to 

practise reading with decodable books.  
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Home reading 

The decodable reading practice book is taken home to ensure success is shared with the family after 

the third reading practise session. 

 

 Reading for pleasure books also go home for parents to share and read to children. 

 Parent videos are available on our website o Parents are invited in for reading 

workshops 

 Parents of children in Reception are invited in to take part in a phonics/reading session 

 Children/families have access to the Big Cat Collins ebooks 

Ensuring consistency and pace of progress 

 Every teacher in our school has been trained to teach reading, so we have the same 

expectations of progress. We all use the same language, routines and resources to teach 

children to read so that we lower children's cognitive load. 

 Weekly content grids map each element of new learning to each day, week and term for the 

duration of the programme. 

 Lesson templates, prompt cards and how to videos ensure teachers all have a consistent 

approach and structure for each lesson. 

 The Reading Leader and SLT use the Audit and Prompt cards to regularly monitor and 

observe teaching; they use the summative data to identify children who need additional 

support and gaps in learning. 

 The final week of each half term is an assessment and review week. Children will be assessed 

by the class teacher using The Little Wandle Assessment website. This will identify any 

gaps which need to be retaught and will during this week and will match children to a suitable 

reading book. 

-  

Ensuring reading for pleasure 

We value reading for pleasure highly and work hard as a school to grow our Reading for Pleasure 

pedagogy. 

 We read to children every day. We choose these books carefully as we want children to 

experience a wide range of books, including books that reflect the children at Hale Primary 

School and our local community as well as books that open windows into other worlds and 

cultures. Each class has the Pie Corbett Reading Spine in their classroom.  

 Every classroom has an inviting book corner that encourages a love for reading.  In 

Reception, children have access to the reading corner every day in their free flow time and 

the books are continually refreshed  

 Children in Reception and Year 1 have a Reading Journal which goes home every Friday for 

the children to draw, label and write a sentence. Parents can use this book to write 

comments.   

 The school library is available for classes to regularly use. Children across the school have 

regular opportunities to engage with a wide range of Reading for Pleasure events (book 

fairs, author visits and workshops, national events etc). 
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Methodology and User Guide   

  

The plans and teaching sequence  

  

Pathways to Read is a programme for teaching reading comprehension skills and developing 

reading fluency with a whole class. There are 6 units per year group and each unit is designed to 

last for a half term. Please note there are 4 units for Y1 beginning in spring 1 to give priority 

for your chosen SSP programme in the autumn term.  

Each week, up to 5 reading lessons are provided focusing around whole class teaching.  

There are opportunities for shared reading, modelled reading and independent reading. In Y2, 

pupils will have the opportunity for a grouped read. Please note: there are two sections in the 

methodology to explain the KS2 and the KS1 aspects of the programme.  

In the whole class sessions, there is a clear teaching focus with the opportunity to master key 

reading skills. There are follow on reading tasks to enable pupils to evidence the skills 

independently.  

This guide will provide further details on all the aspects of Pathways to Read to enable the 

teacher to manage and teach it effectively in their classes.  

  

    

KS2      

  

Session 1: Whole class reading  

  

• The session is around 30 minutes long with roughly 

5-10 minutes per section of the lesson. It should 

be taught at a fast pace.   

• This session includes: predict, clarify and modelling 

fluency.  

• Pupils should sit in mixed-ability pairs. Oracy is 

promoted with activities to facilitate discussion.   

• Reading aloud by the teacher should be modelled at a suitable pace (age-appropriate) 

following the fluency guidance suggested:  

  

Recommended reading approaches to develop fluency:  

• Teacher-led: read aloud to model fluency while pupils follow the text   
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• Choral: teacher read aloud to model fluency while pupils read aloud alongside  

• Echo: teacher read aloud a small section of text and pupils echo the same section  

• Paired: pupils read to each other alternating sentences, paragraphs or sections  

• Individual at speed: pupils practise reading a section of text in an allocated time to improve 

fluency; repeat and beat their previous time  

• Repeated (1:1): pupil reads aloud a section of text – adult gives feedback, and the pupil 

tries it again, repeat until 99% accurate with appropriate fluency • Silent: pupils read the 

text silently at their own pace  

  

Session 2: Whole class reading  

  

• The session is around 30 minutes long with roughly 5-

10 minutes per section of the lesson. It should be 

taught at a fast pace.   

• This session includes: retrieve, explain and practising 

fluency.  

• Pupils will begin this session by reading a section of 

text and practising fluency.  

• Pupils should sit in mixed-ability pairs. Oracy is 

promoted with opportunities to either discuss or 

record their answers.  

• Pupils will practise a mastery skill e.g. summarise, infer, identify themes or discuss words 

and phrases chosen by the author.  

  

Mixed ability pairs  

Pupils are encouraged to work in mixed ability groups and pairs for sessions 1 and 2. Set a clear 

routine with specific places for pupils to sit. Pupils will be asked to work independently, with a 

partner or in a small group as part of the whole class sessions. Discussion of answers should be 

encouraged. Consider reading abilities: pair pupils who are weak word readers with strong word 

readers with poor comprehension skills, for example. You may wish to have a target group who 

sometimes work with the teacher (or teaching assistant) and have the sections of text read 

aloud to them. Adults should facilitate appropriate discussion.  

Session 3: Independent reading  

• This session will be taught to a whole class, but pupils 

are encouraged to read independently as part of it.  

• The session is around 30 minutes long.   

• This session includes: summarise, strategy check, 

independent reading and discussion. A short time will 

be spent on summarise and strategy check, and a 
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longer time should be given to independent reading and discussion.  

• The majority of pupils are encouraged to sit in mixed ability pairs. However, you may wish to 

create a group of pupils who are unable to access the text due to word reading difficulties. 

These pupils can be supported by an adult who will read aloud the text to them. The rest of 

the pupils should read independently.  

• Pupils will answer a question linked to the mastery skill. They should be encouraged to write 

their answer independently before sharing and discussing with the whole class.  

  

Session 4: Follow on task  

  

• This session allows for pupils to put the mastery 

skills that they have learnt into practice. The task 

may be taught and modelled to a whole class.  

• The session is around 30 minutes long.   

• Pupils will complete a task which could be recorded in a reading journal; they may complete 

this independently or with a partner.  

• This session may also be used for additional reading if there are extra pages or extra 

chapters to be read prior to the next week’s sessions.  

  

  

  

Session 5: Reading for pleasure  

  

• This session is designed to give pupils the 

opportunity to read a book matched to their own 

word reading standard and interest level.  

• It is recommended that pupils are given time to discuss their reading and recommend books 

to their peers.  

• Teachers may participate in book talk and author talk to promote and celebrate reading in 

their class.  

• Teachers may wish to use this session for reading a class novel.  

  

Using the PowerPoints:  

• Reading sessions each week come with a PowerPoint for delivering sessions 1-4. All 

objectives, mastery skills, fluency practice, questions and activities are presented on the 

slides. They should be used in conjunction with the plan as the plan holds additional 

information to support the teacher. Answers to the ‘Explain’ section of session 2 are 

included on the PowerPoint to support teachers with discussion of pupils’ responses.  
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• Where you see an orange box on the PowerPoint, read the instructions to insert an 

appropriate picture from the text. These images could not be included for copyright 

reasons.  

• All six PowerPoints for each of the six weeks come as one document.  

 

  

    

KS1  

  

• In year 2, a whole class and grouped reading method is recommended to ensure pupils work in 

groups matched to their word reading ability. To support with moderation and teacher 

assessment of reading, a list of common exception words, polysyllabic words and words with 

common suffixes is at the front of each unit. The teacher will then know the types of words 

read in each text.  

  

Whole class reading in Year 2  

   

• The whole class session should always be taught to all pupils before the grouped read or 

follow on tasks.   

• The session is around 30 minutes long with roughly 5-10 minutes per section of the lesson. It 

follows a four-part structure: predict, clarify, read and retrieve, and read and explain 

(where the mastery focus is taught and practised).   

• Reading aloud by the teacher should be modelled following the fluency guidance suggested in 

the ‘Modelling fluency’ section.  

• A variety of ways to read should be practised and adapted for the needs of your class. In 

autumn, teacher modelling intonation and pace of reading is planned more regularly. As pupils 

move through the programme, more paired and independent reading in the whole class 

section will be practised.   

• In year 2, some of the shared reading sessions have three, rather than four sections. This 

is usually when the text is non-fiction. This allows more time to teach Y2 pupils the skills of 

retrieval and explaining key facts. These lessons follow 3 parts: predict, clarify and retrieve 

as a mastery focus.  
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Grouped reading session in Year 2:   

• Y2 classes should be divided into four groups e.g. two groups of 8 and two groups of 7. 

Where possible have the lowest numbers of pupils in your lowest attaining groups.   

• The groups should be created based on reading ability (word reading, fluency and 

comprehension should be considered). Some of the lower attaining groups will still need to 

practise their word reading through a phonically decodable text.  

• It is recommended that teaching assistants are pooled for the reading session. If, for 

example, there is one TA for KS1, it is suggested that the TA is developed as a reading 

expert and joins each class on their reading day.   

• The right-hand side of the grouped plan has been left blank for 

the teacher to adapt the session to suit the needs of pupils. For 

pupils working above and below year group expectations, the 

‘Progression in Reading skills’ document should be used to adapt 

the main session. Adapt the complexity of the questions and the 

expectation for independent reading to support and challenge 

groups of pupils.   

• The grouped reading session in year 2 provides the opportunity to 

reread the text that has been read in the whole class session.  

This allows pupils to build on the teacher model and practise fluency in a smaller group. The 

teacher is encouraged to work in a supportive role alongside pupils when required.  

• Each grouped reading session has four parts:  

Summarise  

  
A short discussion, no more than 5 minutes, linking topic or the 

theme of the text to prior knowledge. This supports prediction 

and inference.  

Pupils should recap previous reading (from the whole class 

session or the previous week).  

Strategy check  

  

A reading strategy is practised here e.g. visualisation, reading 

aloud, working out unknown words.   

Independent 

reading  

  

A key question based on the mastery skills is presented to 

pupils after rereading and pupils should record their answer 

when they have finished reading.  

Group discussion  

  

Enjoy this final part of the session by discussing pupils’ 

answers to the key question and addressing any 

misconceptions. Discuss any further thoughts or queries.  
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Whole class reading in Year 1  

   

• Currently, Year 1 follow the SSP Little Wandle Reading Practise sessions but in the future 

we may look to moving towards whole class session in Year 1 using Pathways to Read.  

• The purpose of the whole class reading sessions in Y1 is to share an engaging text to develop 

pupils’ love of reading alongside key comprehension skills.  

• There are 6 whole class sessions per half term which could be taught once a week to the 

whole class. They have a clear teaching focus with the opportunity to master key reading 

skills.  

• The session is around 30 minutes long with roughly 5-10 minutes per section of the lesson. It 

follows a four-part structure: predict, clarify, read and retrieve, and read and explain 

(where the mastery focus is taught and practised).   

  

• The whole class reading sessions should be taught alongside the school’s SSP programme; 

the units are introduced in spring 1 to ensure word reading remains the total focus of the 

autumn term.   

• For the majority of books used in Y1 Pathways to Read, it is recommended that one text is 

shared to the whole class – the focus of these lessons is not on word reading. These books 

do not match pupils’ phonic knowledge.  

• Reading aloud by the teacher should be modelled at a suitable pace following the fluency 

guidance suggested in the ‘Modelling fluency’ section.  

  

  

Follow on tasks in KS1:  

• Tasks have been created to further practise the mastery skills taught in the reading 

sessions. These are straightforward, easy to follow tasks which allow for independent 

reflection on reading. The tasks should be completed after the reading sessions.  

• It is suggested that pupils have a reading exercise book or journal to collate these tasks.  

    

 

Curriculum coverage and mastery skills  

The national curriculum for reading comprehension has been divided into three sections in 

Pathways to Read: ongoing skills, core skills and mastery skills.  
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Ongoing skills   

These are taught throughout all reading lessons and within a variety of classroom activities  

  

Key stage 1 ongoing skills  Key stage 2 ongoing skills  

Year 2:  

• Listen to, discuss and express views 

about a wide range of contemporary and 

classic poetry, stories and non-fiction at 

a level beyond that at which they can 

read independently   

• Become increasingly familiar with and 

retell a wider range of stories, fairy 

stories and traditional tales  

• Participate in discussion about books, 

poems and other works that are read to 

them and those that they can read for 

themselves, taking turns and listening to 

what others say  

• Explain and discuss their understanding 

of books, poems and other material, both 

those that they listen to and those that 

they read for themselves  

• Recognise simple recurring literary 

language in stories and poetry  

• Draw on what they already know or on 

background information and vocabulary  

• Check that the text makes sense to them 

as they read and correct inaccurate 

reading   

• Recognise simple recurring literary 

language in stories and poetry  

Year 3 and 4:  

• Listen to and discuss a wide range of 

fiction, poetry, plays, non-fiction and 

reference books or textbooks  

• Read books that are structured in 

different ways and read for a range of 

purposes  

• Increase their familiarity with a wide 

range of books, including fairy stories, 

myths and legends, and retell some of 

these orally  

• Check that the text makes sense to them 

and discuss their understanding  

• Participate in discussion about books  

  

Year 5 and 6:  

• Continue to read and discuss an 

increasingly wide range of fiction, poetry, 

plays, non-fiction and reference books or 

textbooks  

• Read books that are structured in 

different ways and read for a range of 

purposes  

• Increase their familiarity with a wide 

range of books, including myths, legends 

and traditional stories, modern fiction, 

fiction from our literary heritage, and 

books from other cultures and traditions  

• Participate in discussion about books  

• Explain and discuss understanding of 

reading  

• Recommend books to peers  

• Provide reasoned justifications for views  
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Core skills   

Pupils are given regular opportunities to fully master these crucial reading skills in each shared 

session  

  

 Key stage 1 core skills    Key stage 2 core skills   

•  

•  

•  

Predict what might happen on the basis of 

what has been read so far   

Discuss and clarify the meaning of words, 

linking new meanings to known vocabulary   

Answer and ask questions   

•  

•  

•  

Predict what might happen from details 

stated and implied  

Explore the meaning of words in context   

Retrieve, record and present information  

  

Mastery skills  

These are taught as focus skills in reading sessions.   

In every year group (Y2-Y6) in each half term, 2 or 3 mastery skills have been identified as the 

focus skills to be taught in that unit. Activities and questions based on these reading skills are 

taught, repeated and practised. Each objective is a focus at least twice across a year.  

 Key stage 1 skills mastery skills   Key stage 2 mastery skills  

• • 

•  

•  

•  

Discuss their favourite words and 

phrases   

Answer and ask questions   

Introduce non-fiction books that are  

structured in different ways   

Discuss the sequence of events in 

books and how items of information 

are related  Make inferences on the 

basis of what is being said and done   

  

•  

•  

•  

Summarise the main ideas from more than 

one paragraph  

Draw inferences (inferring characters’ 

feelings, thoughts and motives from their 

actions) and justify with evidence  

o Identify and discuss themes and 

conventions  o Distinguish between fact and 

opinion  

Identify how language, structure and 

presentation contribute to meaning   

  •  Evaluate authors’ language choice, including 

figurative language   

  •  Make comparisons within and across books   

  

Links to the wider curriculum  

Included in the Pathways to Read package, there is a document called ‘Pathways to Read 

Curriculum Overview Set 1 and 2’. This document shares the overview of texts for all year 

groups in set 1 and set 2 with links to the national curriculum and PSHE links.  
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Underneath each text, the subject is 

noted; the focus is on science, history 

and geography which often drive 

themes in schools. After the subject 

name, the content from the 

programme of study in that year 

group is noted e.g. Science – 

Electricity.  

 

 

    

Progression and overviews  

  

To support development of reading skills, an additional document has been produced to support 

the delivery of Pathways to Read. It is called ‘Progression in Reading Skills’. This document has 

been created to ensure progression within all the reading skills in the lessons. It is 

recommended that this document is used to support teachers when adapting reading questions.  

  

 

  

Skills overview  

• There is an overview of the reading skills and texts provided for each year group – this is 

your long-term plan for reading. There is an additional tick sheet overview of ongoing, 

core and mastery skills to show at a glance coverage and repetition of skills.  
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Recording and Assessment  

In Pathways to Read, ‘Reading Assessment Booklets’ are provided for each year group. They 

should be used across a year to provide ongoning formative assessmnet information. There is a 

document with recommendations of how to use these assessment materials included as part of 

the package.  

Please see ‘Assessment and Tracking Guidance’:  
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The use of longer novels  

In some of the units, a longer novel is used. Not all the novel is always used for the reading 

lessons. When there is still some of the book left to be finished, we would recommend that you 

continue to read the novels aloud for pleasure through the next half term. Older pupils may wish 

to continue to read copies of the text independently.   

In some units where a longer novel is used, there is a weekly reading expectation. At the end of 

the weekly lesson plans, there may be a note to continue reading to a specific page before the 

next session. It is recommended that this reading is completed across session 4 and session 5 in 

the weekly plan.  

  

Supporting documents  

There are several documents in addition to the planning and PowerPoints to support teachers 

with delivery of the Pathways to Read programme:  

• Pathways to Read Programme content guide  

• Texts and Objectives Overview – Y2-Y6   

• Progression in Reading Skills  

• Reading Assessment documents  

• Assessment and Tracking Guidance  

• Set 1 & 2 Curriculum Overview  

• Pathways to Read Text Purchase Recommendations  
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Methodology and User Guide  

 

The Plans and Teaching Sequence 

 

Each unit of work is expected to last 4-6 weeks. The teaching sequence of each unit comprises 

of 15 sessions, but each session may take longer than an actual lesson depending on the class. 

The programme is designed to allow teachers to have ownership rather than feeling that it 

should be followed in the same way by everyone.  

 

Pathways to Write follows a Mastery-Learning model. Key skills are taught and repeated; there 

are multiple opportunities throughout each unit to use and apply the skills until they can be 

mastered fully. Within each sequence, there are many opportunities for incidental short- burst 

writing with an extended written outcome built up to by the end of each unit.  

 

The ideas and work are pitched at ARE, but there are suggested activities for greater depth 

pupils in most lessons and for every final writing outcome. For pupils below ARE, it is important 

that planning is personalised and we give guidance on page 7 to support this. 

 

Planning follows the sequence below: 

 Session 1: Gateway  

This is an opportunity to hook the pupils into the context of learning and to assess 

previously taught mastery skills. A short writing task is set at the end of this session to 

assess the application of Gateway skills. (The focus is on assessment of previously taught 

skills and is not intended to assess pupils on skills or genres that they have not been taught 

before.) Where pupils are struggling to apply and to use Gateways keys, these should be 

built into the planning of the unit to ensure more personalised learning.  

 Sessions 2-11: Pathway 

In this section, the Mastery skills are introduced with many opportunities along the way to 

practise and apply these skills in different writing tasks. The tasks use genres that the 

pupils will be most familiar with such as character or setting descriptions, dialogue, diary 

entries, instructions, poetry and sentence work, providing a range of on-going evidence for 

writing assessment.   

 Sessions 12-15: Writeway 

This final section of the sequence comprises of 4 sessions. It begins with sectioning and 

sequencing texts using a model. If the final outcome is narrative based, then this will usually 

be the text which has been read or for younger pupils a shortened version to support re-

telling has been included. If the outcome is a non-fiction text, then a model will be available 

in the resource section. Two sessions have been allocated for the writing of the text in the 

Writeaway, but this may be extended depending on the year group and what is being 

written. Suggestions have been made as to how this could be structured but it needs to be 

responsive to pupils’ needs. Within the Writeaway, pupils are encouraged to plan, write, 

check, edit, re-draft and publish as required; with the focus on using and applying the 

mastery skills they have been taught.  
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The Keys: Gateway, Mastery and Feature 

 

The keys are listed at the start of each 

unit. 

 Gateway keys are the skills that 

should have been previously taught.  

 Mastery keys are the main skills 

that will be focused on throughout 

the unit. The symbol is used each 

time there is a focus on a mastery 

skill. 

 Feature keys are the features of 

the writing genre that is the 

outcome for each unit. Each set of 

Feature keys has the same 

structure – vocabulary of the genre, how sentences and tenses are used and the overall 

structure of each one. 

 

Feature keys 

 

Feature keys are element of writing specific to the genre that is the outcome for each unit. Each 

set of Feature keys has the same structure – vocabulary of the genre, how sentences and tenses 

are used and the overall structure of each one. The Feature keys ensure that there is both 

consistency within the teaching of a genre across school and progression with the genre outcomes 

between year groups. The Feature Keys Progression document is a comprehensive guide on the 

features of each specific writing genre used within Pathways to Write. 

 

 
 

Within each year group, a range of genre are covered to ensure the breadth required by the 

National Curriculum is achieved. These are both non-fiction and fiction with the Feature keys of 

the latter broken down into areas such as myths, fables, historical and fantasy. Not all genres 

are covered in every year group but writing outcomes have been carefully chosen to suit each 

specific year group; some outcomes are hybrid texts.  
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Coverage of National Curriculum Skills 

 

All objectives for each year group linked to spoken language, reading comprehension, and writing 

composition are planned across the programme. These are included on page 2 of each unit and are 

detailed in the left-hand column of the lesson planning notes: 
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Working Wall Suggestions 

 

At the start of each unit is a suggestion for creating a working wall. We recommend that the 

features of each genre are built up throughout the unit of work using the Feature keys for support 

and displayed on the working wall. 

 

 

 

Developing Vocabulary 

 

Alongside key writing skills, Pathways to Write also builds in extensive opportunities to develop 

and apply vocabulary. Vocabulary boxes are in every unit and give guidance on tiers of vocabulary 

and of the vocabulary that is developed within the unit. This includes opportunities for 

application of the word list words for years 3/4 and years 5/6 and common exception words for 

year 1 and year 2: 

 

Developing vocabulary 

 

Developing a rich and varied vocabulary is a key skill which supports all 

areas of learning. Vocabulary falls into different categories: 

Tier 1 – Day to day vocabulary usually spoken in the simplest 

form e.g. bag, table, run, shop.  

Tier 2 – These words can have the same meaning as Tier 1 

words. However, they are not used as frequently e.g. satchel, 

desk, sprint, grocery store. They can also be words which have 

more than one meaning. 

Tier 3 – These words are more technical and subject specific.  

 

Vocabulary to explore within this unit: 

 

 
 

 

Pathways to Write aims to develop word depth with children by developing a planned approach to 

explaining words and meaningful, repeated exposure to them. 
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Pupils Working Below ARE  

 

The document Progression in Mastery Skills is included with the programme to support teachers in 

tracking skills back for pupils working below age-related expectations. For example, if pupils in year 

5 are not ready to be using relative clauses (if this is one of the mastery keys), tracking back 

through the document might take the focus back to year 1 if this is where the pupil is working at. 

The focus would then be joining clauses using and instead of relative clauses. 

 

Some schools have also chosen to extend the Gateway section over a week to allow previously taught 

learning to be consolidated where there has been a general, whole class need. This is one of the 

benefits of the flexibility of Pathways to Write and may be the case when the programme has been 

first introduced within school where pupils may not fully mastered some of the previously taught 

skills from the programme.  

 

 

EYFS 

 

The books at the core of the units have been carefully selected to engage and inspire, and to 

provide plentiful opportunities for following the interests of pupils. Each unit considers the 

characteristics of effective learning and these are promoted throughout. The Plan, Do, Review 

model is also followed to encourage child-initiated learning and to respond to the interests of the 

child, additional suggestions for which are included in each unit.  

 

Although progression is clearly planned across the six half-termly units, they do not need to be 

followed chronologically. We understand that learning in early years is not linear and does not take 

place in a set 15 x 1-hour sessions. Therefore, although the structure is the same as for the rest of 

the school, we would advise teachers to use professional judgement and adapt the units to support 

the needs of each class. This might mean not doing all 15 sessions or it might mean doing certain 

activities with a small group of children. It is about picking and choosing according to children’s own 

interests and needs. 
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Use of Novels 

 

A class reader in the form of a longer novel rather than a picture book is recommended to run 

alongside each unit and is chosen to fit with the theme of the Pathways to Write text.  In some 

of the units, this book is essential but in others it is optional and enhances learning. Some of 

these novels are also used as key texts in Pathways to Read. 

 

 

Wider Curriculum Links 

 

To support schools with creating a connected curriculum, a curriculum map has been produced to 

show how the Pathways to Write themes fit within the wider curriculum.  

 

All of the Pathways to Write texts with a historical theme are ordered chronologically. All key 

themes in the National Curriculum for history, geography and science have been linked to a text.  
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Recording and Assessment 

 

Writing assessment grids for each year group have been included in Pathways to Write for 

teachers to use as a tool to support assessment of groups or individuals. Each grid provides the 

whole year group curriculum on a single page for ease of reference. 

 

 
 

 

Supporting Documents 

 

There are several documents in addition to the planning to support teachers that have been 

referred to throughout this guide. In summary these are: 

  

 Texts and Mastery Skills Overview 

 Reading and Spoken Language Overview 

 Progression in Mastery Skills Document  

 Feature Keys Progression Document 

 Writing Assessment Grids: Year 1 to Year 6  

 Writing Curriculum Map  

 

Impact 

 

Writing objectives are assessed using the gateway key and mastery keys. Objectives are 

assessed and tracked on Insight for both Reading and Writing.  

 


